Common Core State Standards for ENGLISH LANGUAGE ARTS & Literacy in History/Social Studies, Science, and Technical Subjects

Key Design Considerations
CCR and grade-specific standards

Research and media skills blended into the Standards as a whole

The CCR standards anchor the document and define general, cross-disciplinary
literacy expectations that must be met for students to be prepared to
enter college and workforce training programs ready to succeed. The K–12
grade-specific standards define end-of-year expectations and a cumulative
progression designed to enable students to meet college and career readiness
expectations no later than the end of high school. The CCR and high school
(grades 9–12) standards work in tandem to define the college and career
readiness line—the former providing broad standards, the latter providing
additional specificity. Hence, both should be considered when developing
college and career readiness assessments.

To be ready for college, workforce training, and life in a technological society,
students need the ability to gather, comprehend, evaluate, synthesize, and
report on information and ideas, to conduct original research in order to answer
questions or solve problems, and to analyze and create a high volume and
extensive range of print and nonprint texts in media forms old and new. The
need to conduct research and to produce and consume media is embedded
into every aspect of today’s curriculum. In like fashion, research and media
skills and understandings are embedded throughout the Standards rather than
treated in a separate section.

Students advancing through the grades are expected to meet each year’s gradespecific standards, retain or further develop skills and understandings mastered
in preceding grades, and work steadily toward meeting the more general
expectations described by the CCR standards.

Shared responsibility for students’ literacy development

Grade levels for K–8; grade bands for 9–10 and 11–12
The Standards use individual grade levels in kindergarten through grade 8 to
provide useful specificity; the Standards use two-year bands in grades 9–12 to
allow schools, districts, and states flexibility in high school course design.

A focus on results rather than means
By emphasizing required achievements, the Standards leave room for teachers,
curriculum developers, and states to determine how those goals should be
reached and what additional topics should be addressed. Thus, the Standards
do not mandate such things as a particular writing process or the full range of
metacognitive strategies that students may need to monitor and direct their
thinking and learning. Teachers are thus free to provide students with whatever
tools and knowledge their professional judgment and experience identify as
most helpful for meeting the goals set out in the Standards.

Part of the motivation behind the interdisciplinary approach to literacy
promulgated by the Standards is extensive research establishing the need
for college and career ready students to be proficient in reading complex
informational text independently in a variety of content areas. Most of the
required reading in college and workforce training programs is informational
in structure and challenging in content; postsecondary education programs
typically provide students with both a higher volume of such reading than is
generally required in K–12 schools and comparatively little scaffolding.
The Standards are not alone in calling for a special emphasis on informational
text. The 2009 reading framework of the National Assessment of Educational
Progress (NAEP) requires a high and increasing proportion of informational text
on its assessment as students advance through the grades.

Although the Standards are divided into Reading, Writing, Speaking and
Listening, and Language strands for conceptual clarity, the processes of
communication are closely connected, as reflected throughout this document.
For example, Writing standard 9 requires that students be able to write
about what they read. Likewise, Speaking and Listening standard 4 sets the
expectation that students will share findings from their research.
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An integrated model of literacy

The Standards insist that instruction in reading, writing, speaking, listening,
and language be a shared responsibility within the school. The K–5 standards
include expectations for reading, writing, speaking, listening, and language
applicable to a range of subjects, including but not limited to ELA. The grades
6–12 standards are divided into two sections, one for ELA and the other for
history/social studies, science, and technical subjects. This division reflects the
unique, time-honored place of ELA teachers in developing students’ literacy
skills while at the same time recognizing that teachers in other areas must have
a role in this development as well.
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Distribution of Literary and Informational Passages by Grade in
the 2009 NAEP Reading Framework
Grade

Literary

Informational

Grade

To Persuade

To Explain

To Convey Experience

4

50%

50%

4

30%

35%

35%

8

45%

55%

8

35%

35%

30%

12

30%

70%

12

40%

40%

20%

Source: National Assessment Governing Board. (2008). Reading framework for the 2009 National Assessment of Educational Progress. Washington, DC: U.S. Government Printing Office.

Source: National Assessment Governing Board. (2007). Writing framework for the 2011 National
Assessment of Educational Progress, pre-publication edition. Iowa City, IA: ACT, Inc.

The Standards aim to align instruction with this framework so that many more
students than at present can meet the requirements of college and career
readiness. In K–5, the Standards follow NAEP’s lead in balancing the reading
of literature with the reading of informational texts, including texts in history/
social studies, science, and technical subjects. In accord with NAEP’s growing
emphasis on informational texts in the higher grades, the Standards demand
that a significant amount of reading of informational texts take place in and
outside the ELA classroom. Fulfilling the Standards for 6–12 ELA requires
much greater attention to a specific category of informational text—literary
nonfiction—than has been traditional. Because the ELA classroom must focus
on literature (stories, drama, and poetry) as well as literary nonfiction, a great
deal of informational reading in grades 6–12 must take place in other classes if
the NAEP assessment framework is to be matched instructionally.1 To measure
students’ growth toward college and career readiness, assessments aligned with
the Standards should adhere to the distribution of texts across grades cited in
the NAEP framework.

It follows that writing assessments aligned with the Standards should adhere to
the distribution of writing purposes across grades outlined by NAEP.

NAEP likewise outlines a distribution across the grades of the core purposes
and types of student writing. The 2011 NAEP framework, like the Standards,
cultivates the development of three mutually reinforcing writing capacities:
writing to persuade, to explain, and to convey real or imagined experience.
Evidence concerning the demands of college and career readiness gathered
during development of the Standards concurs with NAEP’s shifting emphases:
standards for grades 9–12 describe writing in all three forms, but, consistent
with NAEP, the overwhelming focus of writing throughout high school should
be on arguments and informative/explanatory texts.2

Focus and coherence in instruction and assessment
While the Standards delineate specific expectations in reading, writing,
speaking, listening, and language, each standard need not be a separate focus
for instruction and assessment. Often, several standards can be addressed by
a single rich task. For example, when editing writing, students address Writing
standard 5 (“Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach”) as well as Language standards 1–3
(which deal with conventions of standard English and knowledge of language).
When drawing evidence from literary and informational texts per Writing
standard 9, students are also demonstrating their comprehension skill in relation
to specific standards in Reading. When discussing something they have
read or written, students are also demonstrating their speaking and listening
skills. The CCR anchor standards themselves provide another source of focus
and coherence.
The same ten CCR anchor standards for Reading apply to both literary and
informational texts, including texts in history/social studies, science, and
technical subjects. The ten CCR anchor standards for Writing cover numerous
text types and subject areas. This means that students can develop mutually
reinforcing skills and exhibit mastery of standards for reading and writing across
a range of texts and classrooms.

1
The percentages on the table reflect the sum of student reading, not just reading in ELA
settings. Teachers of senior English classes, for example, are not required to devote 70
percent of reading to informational texts. Rather, 70 percent of student reading across the
grade should be informational.
2
As with reading, the percentages in the table reflect the sum of student writing, not just
writing in ELA settings.
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Distribution of Communicative Purposes by Grade
in the 2011 NAEP Writing Framework
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What is Not Covered by the Standards
The Standards should be recognized for what they are not as well as what they are. The most important intentional design limitations are as follows:

1.

The Standards define what all students are expected to know and be
able to do, not how teachers should teach. For instance, the use of
play with young children is not specified by the Standards, but it is
welcome as a valuable activity in its own right and as a way to help
students meet the expectations in this document. Furthermore, while
the Standards make references to some particular forms of content,
including mythology, foundational U.S. documents, and Shakespeare,
they do not—indeed, cannot—enumerate all or even most of the
content that students should learn. The Standards must therefore
be complemented by a well-developed, content-rich curriculum
consistent with the expectations laid out in this document.

2.

While the Standards focus on what is most essential, they do not
describe all that can or should be taught. A great deal is left to
the discretion of teachers and curriculum developers. The aim of
the Standards is to articulate the fundamentals, not to set out an
exhaustive list or a set of restrictions that limits what can be taught
beyond what is specified herein.

3.

The Standards do not define the nature of advanced work for students
who meet the Standards prior to the end of high school. For those
students, advanced work in such areas as literature, composition,
language, and journalism should be available. This work should provide
the next logical step up from the college and career readiness baseline
established here.
The Standards set grade-specific standards but do not define the
intervention methods or materials necessary to support students
who are well below or well above grade-level expectations. No set of
grade-specific standards can fully reflect the great variety in abilities,
needs, learning rates, and achievement levels of students in any given
classroom. However, the Standards do provide clear signposts along
the way to the goal of college and career readiness for all students.

It is also beyond the scope of the Standards to define the full range of
supports appropriate for English language learners and for students
with special needs. At the same time, all students must have the
opportunity to learn and meet the same high standards if they are to
access the knowledge and skills necessary in their post–high school
lives.
Each grade will include students who are still acquiring English.
For those students, it is possible to meet the standards in reading,
writing, speaking, and listening without displaying native-like control
of conventions and vocabulary.
The Standards should also be read as allowing for the widest
possible range of students to participate fully from the outset and
as permitting appropriate accommodations to ensure maximum
participation of students with special education needs. For example,
for students with disabilities reading should allow for the use of
Braille, screen-reader technology, or other assistive devices, while
writing should include the use of a scribe, computer, or speech-totext technology. In a similar vein, speaking and listening should be
interpreted broadly to include sign language.

6.

While the ELA and content area literacy components described
herein are critical to college and career readiness, they do not
define the whole of such readiness. Students require a wideranging, rigorous academic preparation and, particularly in the early
grades, attention to such matters as social, emotional, and physical
development and approaches to learning. Similarly, the Standards
define literacy expectations in history/social studies, science, and
technical subjects, but literacy standards in other areas, such
as mathematics and health education, modeled on those in this
document are strongly encouraged to facilitate a comprehensive,
schoolwide literacy program.
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